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Abstract:

This article examines teaching by objectives, focusing on its three domains, or the so-called
procedural specific objectives that it seeks to achieve: cognitive, affective, and skill-based
objectives. It critically evaluates this approach by highlighting its limitations and its
insufficiency for developing grammatical competence. It then demonstrates that competency-
based teaching represents a continuation of teaching by objectives, but with a more effective
methodology that enables learners to move beyond linguistic competence toward
communicative and textual competence. This approach seeks to help learners solve the
linguistic problems they encounter both within and beyond the school through training based
on comprehensive, purposeful, and project-oriented situations.

The competency-based approach is also examined critically in terms of its theoretical proposals
and the difficulties involved in its practical implementation. The article concludes with several
findings, the most important of which are that teaching by objectives represents the first
generation, whereas competency-based teaching represents the second generation, and that
excessive emphasis on performance and on what learners are expected to achieve at the expense
of knowledge may cause the competency-based approach to reproduce the limitations of earlier
approaches.
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Introduction:

Teaching by objectives seeks to free the learning process from the continuous accumulation of
information and the excessive filling of students' minds with knowledge. It also seeks to move
away from evaluation based primarily on memorizing and reproducing knowledge without
understanding. This is achieved through the teacher's planning and preparation, the
identification of the general objective, and the formulation of specific intermediate objectives
that the teacher intends to achieve. These objectives may also be expressed as procedural
objectives that students are expected to achieve in the form of observable behaviors during the
lesson or while completing assignments and examinations. They are classified into three
domains: cognitive objectives (the cognitive or mental domain), affective objectives (the
emotional domain), and sensory-motor objectives (the motor-skill domain), following the
classification of Bloom and Krathwohl.
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However, cognitive development and innovation have continually encouraged humanity to
develop new educational curricula and approaches to improve the quality of education and raise
learners' levels. To achieve this purpose, competency-based pedagogy has emerged from an
important principle: the teacher should not provide learners with ready-made knowledge and
skills in a way that prevents them from learning independently. In other words, involving and
guiding learners in constructing their own knowledge and skills, rather than merely transmitting
knowledge to them, is the strategy that should be adopted to achieve effective educational
competence. This approach aims to develop linguistic competence that enables learners to
apply what they have learned and use what they have acquired as resources for mobilizing their
knowledge and abilities to solve situations and problems at school and beyond, within new
social contexts and situations.

Research Problem and approach

The problem worth raising in this context, which the research seeks to address, is the following:
What is the status of the two approaches in language teaching and learning? What are the
shortcomings of the teaching-by-objectives model? Is the competency-based approach, which
emerged to address what was missing from teaching by objectives, itself free from criticism?
To address these questions, I relied on descriptive and critical approaches. The first was used
to describe teaching by objectives and competency-based teaching and to discuss their
objectives and characteristics. The second was used to analyze and critically examine the two
approaches in order to identify their limitations and evaluate them.

Teaching by Objectives Model:

There is no need to provide an extensive definition of the teaching-by-objectives model or to
trace the earliest attempts at its emergence. However, it should be noted that Benjamin Bloom
and David Krathwohl classified educational objectives into two main domains. The first
classification was published in 1956 under the title Taxonomy of Educational Objectives, the
Cognitive Domain, while the second, concerning the affective domain, was published in 1964.
Since the beginning of the 1970s, interest in objectives has increased considerably, and they
have been classified into three domains through the addition of the psychomotor or skill domain
to the two previously established domains. These three domains constitute procedural
objectives.

1- Procedural Special Objective Areas:

It should be noted at the outset that behavioral learning theories, among the earliest learning
theories, contributed to the development of traditional teaching methods and established a
conception of language learning based on the achievement of behavioral objectives—
cognitive, affective, and skill-based—that appear in the form of observable behaviors or
abilities during lessons and are referred to as specific procedural objectives. The use of this
latter term is associated with Frederick Skinner, the theorist of operant learning, who proposed
observable behaviors as specific objectives formulated in the present tense when preparing
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lessons before presenting them in the classroom. Once these objectives are achieved during the
stages of the lesson, they become procedural objectives.

2-1 Cognitive Objectives (Cognitive or Mental Domain):

This domain includes five levels: knowledge, remembering and memorization, comprehension,
application, analysis, synthesis, and evaluation. In order to understand a grammatical rule,
learners must first remember it and then comprehend it. At a third stage, they apply it to specific
cases by producing new examples and sentences; that is, they employ what they have acquired.
Once the teacher has confirmed their understanding, learners move to application, bearing in
mind that examples and applications that are not new merely constitute a reminder of what has
been memorized without genuine understanding. After application, the learner analyzes the
material into its constituent parts in order to understand its structural and systemic organization.
This is followed by synthesis, which involves linking the parts in a manner that produces a
structure that did not previously exist (Al-Dreij, 2003, p. 96), such as writing a topic, story, or
poem. Finally, evaluation involves making judgments, such as distinguishing, comparing, or
criticizing (Wahida, 2007, p. 31). These levels are interrelated and arranged hierarchically from
lower to higher levels, with each higher level depending on the preceding ones. It is therefore
not possible to replace one level with another, eliminate certain levels, or limit instruction to
the initial levels because of their relative ease while neglecting the higher levels.

3.1 Affective Objectives (Affective Domain):

This domain is concerned with achieving behavioral objectives that are reflected in observable
changes in learners' attitudes, feelings, and values. It also includes five levels: acceptance,
response, valuing, organization of values, and internalization of values.

At the first level, the learner's willingness to learn leads to a response, such as answering the
teacher's questions. At the second level, this response develops into valuing, through which the
learner recognizes, for example, the value of using and preserving the standard language.
Through valuing, the organization of values takes place by constructing and arranging a system
of values. For example, the student may develop an appreciation of reading and use fluent
Arabic when communicating with classmates in the classroom. Finally, internalization of
values is achieved at the fifth level, whereby the learner abandons negative practices and
criticizes them or modifies their behavior. Examples include criticizing those who do not care
about environmental cleanliness, those who do not adhere to moral and ethical standards, those
who do not use eloquent Arabic in their speech, or those who write signs and slogans in French
rather than Arabic.

4-1 Skill Objectives (Sensory-Motor):

The sensory-motor domain is concerned with speech, physical, manual, and sensory skills,
which are more explicitly manifested as behaviors or objectives in physical education, drawing,
calligraphy, handicrafts, pronunciation, music, and reading. It is also referred to as the skill,

motor, or performance domain. Its levels include observation, imitation (simulation), practice,
and modification (creativity). (Wahida, 2007, pp. 39—40).
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Observation refers to the learner's attention to a phenomenon, listening to questions and
answers, or observing a model or individual reading. Based on what the learner observes, they
move to imitation by reproducing the teacher's or another student's performance in reading or
writing, for example. In this sense, the learner repeats, practices, or attempts to reproduce the
model. Once the objectives of imitation have been achieved, the teacher moves to the third
level, practice, in which the student repeats the pattern or model more effectively. This may
involve improving the reading of a text or writing while reproducing the model according to
the teacher's instructions. Once these objectives have been achieved, the learner proceeds to
modification (creativity), in which the student modifies the model practiced in order to produce
something better than what was initially observed and practiced.

5.1 Critique of the Teaching-by-Objectives Model:

Regarding cognitive objectives, educational practice shows that most teachers are satisfied with
achieving the first level, namely knowledge or remembering, because it is relatively easy,
whereas the subsequent levels become progressively more difficult, moving from the simple to
the complex. In the best cases, teachers may proceed only to the third level because they rely
heavily on direct instruction, face large numbers of students, have limited opportunities to
question and encourage their participation, and face difficulties in classroom management and
time organization. Al-Dreij (2003) states that “educational systems, in general, and especially
those that are still clinging to traditional methods of education, tend to focus on the level of
knowledge, so that the period allocated for memorization and memorization exceeds what may
be allocated to the rest of the other mental processes combined. The student is asked to
memorize a conversation and the date... and save the poems, calculations and the mathematical
rules... To the extent that this goal prevails over the rest of the other goals, which creates in the
student a tendency to link to texts and dependence on the recorded data at the expense of his
intellectual independence, initiative and creativity” (p. 94). The same tendency may be
observed in the competency-based approach, as more time may be devoted to transmitting
information and knowledge than to applying it and developing skills of analysis, thinking,
inference, comparison, integration, and problem-solving.

With regard to affective objectives, Krathwohl himself explicitly criticized this domain and
acknowledged several difficulties in formulating and implementing it:

1. Ambiguity of the concept: Attitudes, attention, and values are psychological matters
that are difficult to understand or explain, and sometimes even psychology itself
encounters difficulties in interpreting them.

2. Overlap between the cognitive and affective domains: The boundaries between the two
are artificial. When an individual acquires particular knowledge, factors such as
attitudes, acceptance, and appreciation inevitably interact with that learning.

3. The third obstacle: Values and attitudes are personal matters that individuals may keep
to themselves and may be unwilling to disclose. They may also reject having such
matters subjected to evaluation. Consequently, measuring the achievement of affective
objectives is difficult.
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4. Lack of understanding of the process of affective learning: It is difficult to determine
how affective elements are formed and organized. Most practitioners therefore hesitate
to employ the levels of learning associated with the affective domain (Al-Touri, 2004,
p. 44). For example, the learner does not necessarily demonstrate a response simply by
raising a finger, completing a project or homework assignment, appreciating the value
of time or knowledge, defending rights or moral values, or changing their behavior so
that they criticize those who write advertising signs and slogans in French instead of
Arabic or intervene when they see someone damaging another person's property.
Moreover, this domain, which is closely related to the psychological dimension of
learners, remains ambiguous and difficult to understand and interpret. Even psychology
encounters difficulties in predicting and accurately interpreting human behavior.
These criticisms demonstrate the difficulty of achieving all procedural objectives. Even within
a single domain, teachers may be satisfied with only some of its levels. Sharqi (2007) states:
“The dominance of the first side related to knowledge will be observed, and the almost total
neglect of the other two sensory, kinesthetic, and emotional sides, which will constitute the
impoverishment of human selves as a reduction to one field, which is the field of knowledge
at the expense of mental, moral, and aesthetic skills. Even at the first level, the phenomenon of
fragmentation, derivation, and transition from general goals to procedural goals will break the
link between the original goal and the parts that we evaluate” (p. 36). This occurs because
teachers are reluctant to move from teaching cognitive content to teaching through objectives,
and consequently they may abandon affective and skill-based objectives as well as many of the
higher levels of cognitive objectives.
In addition, procedural objectives consist of specific behaviors and responses that may occur
in an automated and mechanical manner without sufficiently engaging with learners'
experiences, needs, and interests. They cannot, in themselves, serve as a criterion for the quality
of education or for the achievement of broader educational objectives. As Sharqi (2007)
explains, “The achievements of students for painted behaviors are not conducive to good
education because we do not know how this education was done. It may be a weak education
that focused only on preparing students to answer questions while the individual in life is called
upon to solve problems and adapt to situations that cannot be predicted in advance. This
requires that we teach the individual how to produce behaviors that he has never produced
before” (p. 43). This requires envisioning a competency model based on developing long-term
competencies that learners can rely on when confronting the problems they encounter in their
daily lives (Sharqi, 2007, p. 43). What is achieved through teaching by objectives may remain
temporary and confined to the school context, dependent on stimuli and responses such as
answering the teacher's questions and repeating information without genuine understanding.
According to behavioral theory, what students learn may quickly disappear because it is not
continuously applied in new situations arising in their practical lives. This constitutes a major
imbalance and a significant limitation of teaching by objectives.
In response to this deficiency, the competency-based approach emerged as a project or strategy
aimed at preparing and training learners over the long term, both inside and outside the school.
In language education, learners are expected not merely to solve situations and exercises or
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answer questions within the classroom, but also to address situations that they may encounter
in their professional lives. These include writing a job application or report, communicating
fluently and accurately with a foreign tourist, delivering a speech or sermon on an important
occasion, and writing and understanding different types of texts.
With regard to the classification of objectives, it can be observed that they are divided into
general objectives and specific or procedural objectives, although these terms may overlap.
The former concerns the realization of the teacher's intentions and assumptions within the
classroom by the students. These objectives could be reduced to a single concept. “Attention
to private and procedural goals in each lesson may lead to their multiplicity and diversity, and
it is very difficult to determine the relationships between public and private goals, and the latter
asks: How can separate behavioral achievements accurately clarify whether we have reached
the public goals?” (Al-Touri, 2014, p. 35). If the specific objective is for the learner to
pronounce three letters in a word correctly, while the procedural objective is to pronounce a
set of words without pronunciation errors or to produce four words, all of whose letters are
vowelled, within three minutes with an error rate of one word, such objectives remain partial
and cannot adequately reflect the broader goal of preserving and promoting Arabic, the general
objective of enabling learners to pronounce Arabic fluently, or the objective of giving students
the ability to express themselves eloquently (Hathroubi, 2007, pp. 29-30). This means that
procedural objectives may be achieved as partial elements automatically by the end of lessons,
without fluent pronunciation necessarily becoming an enduring ability. Classical Arabic may
therefore not improve or be preserved, as demonstrated by the considerable linguistic weakness
observed among learners and their inability to express themselves fluently and communicate
effectively with others. Consequently, there remains a significant gap between procedural
objectives on the one hand and general goals and objectives on the other.
The gap between procedural and general goals and objectives also extends to the separation of
objectives among academic subjects, or what is known as the separate curriculum, in which
each subject has its own objectives that are insufficiently connected to those of other subjects.
With the emergence of the competency-based approach, the curriculum became more
integrated, with the aim of avoiding the separation of language from other subjects such as
history, philosophy, and the natural sciences, all of which are taught by students through the
standard language. Teachers in these subjects therefore contribute to or share responsibility for
achieving this linguistic objective. Learners of Arabic, for example, may be required to
complete projects related to the natural sciences, such as influenza or COVID-19, or projects
related to geography, such as representing ancient Arab tribes on a geographical map, or
discussing eclipses, evaporation, condensation, and precipitation as topics related to the natural
sciences. All of this takes place within an integrated curriculum that does not isolate subjects
from one another. Hence, the competency-based approach completed what remained
incomplete in the objectives of the Arabic-language curriculum under teaching by objectives
without abolishing it. In other words, it moved from the limitations of the separate curriculum
toward what is known as the integrated curriculum.

In addition, separation is also evident in the content of what students learn. This separation
is problematic because the content of linguistic instruction is disconnected from students’ lived
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realities. As a result, students may fail to recognize the practical importance of the language
when studying grammatical rules of inflection and syntax, particles of emphasis, reading texts,
or writing an essay, such as a request or a report, whose relevance to their daily lives they may
not perceive. Separation between objectives and educational content also results from treating
knowledge as fixed information to be memorized rather than as knowledge that learners can
apply. Such knowledge remains disconnected from other skills, leaving learners unable to write
a job application, formulate a complaint in appropriate language, or understand the content of
a text or message. Thus, objectives tend to move in a rigid, linear direction rather than
developing vertically through their connection with broader goals and objectives. At the same
time, linguistic content remains disconnected from students’ lived realities. In general, such
objectives are immediate and primarily designed to prepare students for examinations, even
though students may later be unable to solve problems outside school, and sometimes even
within it. “It seems that educational practice, which is not concerned with short-term goals and
is mainly related to preparing students for exams, will have difficulties for students in
transferring their knowledge to daily life.” This type of education does not reflect quality;
rather, it tends to produce limited learning outcomes. Therefore, the competency-based model
emerged to address this deficiency (Lakhzami, n.d., p. 99).

Third: The Competency-Based Approach:

The competency-based approach emerged at the end of the 1960s and was influenced by
cognitive, structural, and even transformational-generative theories. Its strategies aim to enable
learners to deal with different situations and problems by relying on three main foundations:
knowledge, the ability to apply and use that knowledge, and appropriate behavior when
confronting problems through the effective use of previously acquired knowledge and skills.

Core Competence:

Competence has been defined in many ways. Since an exhaustive discussion of these
definitions is beyond the scope of the present study, only a few will be considered. Philippe
Perrenoud defines competence as “the ability to mobilize a range of cognitive resources
(knowledge, abilities, information, etc.) in order to appropriately and effectively address a
range of situations” (Gonteil & Pincini, 2004, p. 41). For Le Boterf, competence involves the
ability to mobilize, activate, or recruit resources when confronted with a new problem situation
belonging to the same family of situations in which the competence was initially developed. A
similar idea had already been advanced by Gagné and Jean Piaget. Gagné refers to it as
promoting the transfer of learning (promouvoir le transfert de I’apprentissage), whereby the
teacher encourages learners to use what they have learned in several different situations rather
than restricting its use to the original situation in which the competence was developed. Piaget,
in turn, refers to external generalization (généralisation externe), which involves transferring
concepts from the theoretical domain to different fields and practical situations (Al-Touri,
2004, pp. 120-121).

Competencies depend on enabling learners to mobilize, use, and apply their acquired
knowledge and skills and to integrate them intentionally and coherently in order to solve a
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problem situation, whether through exercises conducted in the classroom or situations
encountered outside it. Such integration constitutes the actual criterion for assessing the extent
to which competency objectives have been achieved.

Situational Integration, Educational Competence, and Communicative Competence in
Language Teaching and Learning:

The competency-based approach is founded on the achievement of integrated and purposeful
situations. If a learner knows the characteristics of descriptive and narrative patterns, for
example, the learner is expected to integrate this knowledge and mobilize available resources
to produce a paragraph that follows the appropriate pattern. Similarly, the learner may be asked
to write a paragraph employing particular grammatical structures or particles of emphasis.
When producing such purposeful texts, the learner integrates knowledge acquired from
grammar, rhetoric, morphology, and textual studies simultaneously and coherently within
increasingly complex situations. If the learner is able to do this successfully, the learner can be
considered competent, and such performance provides evidence of competence. The process is
comparable to that of a competent driver who integrates several coordinated operations without
error. When intending to turn right, for example, the driver activates the indicator, reduces
speed, checks the rear-view and side mirrors, stops when necessary, and then continues driving
safely. These actions constitute several intentional and coordinated operations carried out in
accordance with traffic and driving regulations. Integrated performance is therefore the
principal criterion for assessing learners’ competencies and a means of developing them
continuously through practice rather than through theoretical knowledge alone. In other words,
the competency-based approach is practical and applied, and it seeks to address the limitations
of teaching by objectives, which tends to emphasize theoretical knowledge provided by the
teacher rather than its application by learners through the development of related skills.
Therefore, training learners to employ linguistic rules and rhetorical techniques in producing
texts and engaging in textual communication has become essential to language teaching,
learning, and comprehension. It is also a key factor in developing the competence to understand
and produce original texts, which represents one of the principal objectives of language
education within the competency-based approach. This objective cannot be achieved through
memorizing grammatical rules and understanding them in isolation without practicing their use
in new contexts. This is what Philippe Perrenoud points out when discussing the limited value
of learning grammar and vocabulary as formal systems detached from their communicative use
in authentic and realistic speech. He states: “It can be admitted with Bouterf that the process of
transferring knowledge resources is still unknown... For example, we spend many hours
learning a language or a number of foreign languages in school, but what do we benefit from
these efforts when a tourist asks us to help him in his search for a certain way, or when we are
forced to manage our livelihoods in a foreign country? Certainly, this difficulty in
communication is not caused by a lack of vocabulary and expressions. Does this mean that we
have learned nothing? Or have we forgotten everything we have learned? Simply put, we have
not practiced conversation in the foreign language, so that we can practice employing its
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lexicon and structures consciously, appropriately, and in real situations?” (Al-Touri, 2004, pp.
30-31).
In fact, what Philippe Perrenoud proposes here does not constitute a rejection of language
learning or grammar. Rather, it concerns the traditional teaching methods that prevailed at the
time, and that continue to persist in some contexts, as well as an objectives-based approach that
seeks to develop grammatical competence without enabling learners to use it in different
linguistic contexts and social and communicative situations. Such an approach is largely
grounded in behavioral theories of learning, which rely on automatic memorization, stimulus,
response, and repetition without sufficient understanding. It is also related to transformational-
generative theory insofar as language is viewed as an autonomous linguistic system, separated
from its primary function in authentic communication between speakers. Chomsky was
primarily concerned with one dimension, namely the acquisition of grammatical competence,
without extending it to encompass the effective use of that competence for communicative
purposes.
The theory of applying and using linguistic rules in expression and in integrated, purposeful
situations inside and outside school is one of the areas that the competency-based approach
sought to develop through active teaching methods. Previously, teaching was largely based on
memorizing rules and storing them in learners’ minds, particularly under traditional objectives-
based practices influenced by behavioral learning theories. Such practices need to be reduced
in favor of the competency-based approach, active learning methods, and the integrated
approach, which organizes language activities around the text when the aim is to develop
textual communicative competence or address the type of linguistic problem raised by Philippe
Perrenoud.
The process of mobilizing and applying knowledge requires considerable time and develops
through several stages. Resources are transferred from the short term to the medium and long
term. The short-term stage involves applying a grammatical rule immediately after it has been
introduced by completing isolated oral or written exercises. The medium-term stage consists
of using the same rule in the analysis of a passage or text. Long-term transfer involves
mobilizing the rule together with other resources, including linguistic knowledge and
procedural abilities, in order to address a complex problem situation, such as writing a
newspaper article, drafting a letter, or writing a novel (Al-Touri, 2004, p. 43). An example can
also be drawn from a field outside language. Western medical laboratories were able to respond
to a real-world problem by developing vaccines for COVID-19. In doing so, they addressed a
new situation by reusing previously acquired medical knowledge and resources in a new and
more complex context. The same principle applies to language learning. Learners continually
encounter complex situations that require them to mobilize, adapt, and reorganize their
previously acquired knowledge, experiences, and skills.

1. Preparedness: an innate or acquired capacity.

2. Ability: Within the competency-based approach, the general objectives of teaching

correspond to objectives such as:
e Training pupils in correct and fluent pronunciation.
o Training students to write letters correctly.
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o Developing the ability to conjugate verbs and parse sentences.
3. Skill: This refers to ability combined with proficiency and accuracy. It relates to the
three domains of action or objectives, namely:

e Cognitive skills.

o Affective skills.

e Kinesthetic skills.
It should be noted that the concepts of general goals, specific goals, and procedural objectives
are numerous, sometimes vague, fragmented, and disconnected. They become clearer and more
concise when expressed through the concepts of competence, skill, ability, and preparedness.
This provides further evidence that the competency-based approach is a continuation and
development of objectives-based teaching rather than its complete rejection. In this context,
some scholars have argued that the first two levels, knowledge and understanding, are central
to the cognitive domain. Pierre Dechi emphasized these levels, while Abdelkarim Gharib added
application to Bloom’s classification of the cognitive domain in a manner consistent with the
pedagogy of objectives. As for application, analysis, synthesis, and evaluation, these represent
higher levels that enable learners to create, produce, and generate knowledge, making them
particularly relevant to the competency-based approach (Al-Atwi, n.d., p. 38). It should be
noted that these three or four higher levels of educational objectives often constituted a
difficulty for learners and were frequently neglected because they are more complex than the
first two levels. Yet, they require learners to produce and apply knowledge, which is precisely
what the competency-based approach seeks to achieve.

Criticism of the Competency-Based Approach:

Linking school learning to real life, training learners to accomplish situations and projects,
abandoning traditional methods based on indoctrination, and replacing them with active
methods that encourage learners to participate, develop communicative competence, and
address linguistic problems are theoretically significant principles of the competency-based
approach. However, its proposals are also open to criticism. Like previous approaches, it is not
free from shortcomings, particularly with regard to its conceptual foundations, the difficulties
involved in implementing it in practice, and some of its objectives. The most important
criticisms include the following:

e Traditional methods based on indoctrination and transmission, together with the
teacher’s monopoly of unilateral explanation, often leave little room for students to
participate in constructing their own learning. Such practices hinder the development
of learners’ expressive abilities and prevent them from regularly applying the
knowledge and skills they acquire. As a result, these resources may be forgotten,
making learners unable to retrieve them when needed to solve a problem inside or
outside school. Indoctrination therefore represents one of the major obstacles to
implementing the new approach. Teachers may be reluctant to abandon these methods
or may find it difficult to adapt to competency-based teaching through active methods,
in which the learner becomes an active participant and the teacher assumes the role of
facilitator. The authority of the teacher may therefore continue to be exercised through
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the transmission of knowledge to learners, who memorize and reproduce it during
examinations, while the actual application and mobilization of that knowledge in
linguistic situations arising in social and professional contexts remain insufficiently
developed.
Although the competency-based approach does not reject theoretical knowledge, it places
greater emphasis on its application and on learners’ performance. This emphasis itself
constitutes one of the criticisms directed at the approach. If we examine the textbook at its
different educational levels, we find that student performance occupies a prominent place in
accordance with the philosophy of competency-based teaching. However, performance-based
activities may also encounter difficulties arising from learners’ negative attitudes or individual
differences, which teachers may find difficult to accommodate or integrate within the larger
group. In such circumstances, teachers may be compelled to transmit knowledge and return to
indoctrination rather than focus on learners’ performance. This represents a departure from
competency-based teaching procedures and a return to content- and objectives-based
instruction. At the same time, learners’ failure to respond to instructions requiring them to
perform and accomplish tasks, particularly writing activities, can constitute another educational
difficulty because of the large number of such activities, the strict conditions imposed on their
completion, and learners’ limited ability to complete them.
These problems are particularly evident in the integration activities scheduled at the end of
each lesson and in the educational tasks assigned at the end of each unit. They also appear in
written expression and project work, as well as in paragraph-writing activities designed to
determine text structure or examine cohesion and coherence. In such activities, students are
expected to produce a coherent or cohesive paragraph that conforms to the characteristics of
the textual pattern they have studied. The following example from the second-year secondary-
school textbook for Literature and Philosophy, pp. 78—85, confirms this.
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The model presented on pages 80-81 shows that discovering and constructing the rules
constitutes the acquisition of knowledge, particularly knowledge of the letters and structures
used for presentation and development. However, the focus is clearly placed on mobilizing the
learner’s resources through performance and application rather than on theoretical knowledge.
The second model, presented on pages 82—-83, is devoted to rhetoric, particularly citation and
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inclusion, and follows the same orientation toward performance. On page 84, the learner
completes Project No. 2, as illustrated in the accompanying figure. Finally, page 85 presents a
more complex target situation involving integration. Prior to these pages, specifically on pages
7879, learners study a communicative text. Their discovery of its features and their discussion
of its content also constitute forms of performance. Based on this model and other activities

oriented in the same direction, it is clear that the competency-based approach places
considerable emphasis on performance and application, sometimes at the expense of theoretical
knowledge. This raises an important question: Is this emphasis a weakness of the approach, or
is it in fact an appropriate pedagogical choice?

an

The educational and integration situations in which learners are trained represent
hypothetical versions of the communicative and textual problems they may encounter
in imagined sociolinguistic contexts. However, these situations do not necessarily
correspond to the authentic problems and real-life language situations that learners
encounter in their professional and social lives. In this sense, they may conflict with the
assumptions underlying the training for which learners have been prepared. The
following example, presented on page 36 of the second-year secondary-school textbook
for Arts and Philosophy, and specifically on page 78, illustrates this point.

L oy RS s S 2\

R IVR -5 SR IV P ERREIUX AU CONETIIN S

Based on this example, can we reasonably expect students to encounter real and authentic
situations in their social and professional lives in which they will need to employ the same
types of integration and analogy that they practiced in the classroom?

The lack of effective institutional frameworks for teacher training, with professional
development often limited to occasional seminars, constitutes another difficulty.
Teachers are asked to move away from indoctrination and to place the learner at the
center of the learning process, yet they are not adequately shown how to implement this
principle in practice. As a result, teachers may continue to rely on traditional methods.
The same problem arises when they are asked to move away from memorization and
memory-based questions and replace them with questions involving comprehension,
application, analysis, synthesis, comparison, and inference (Ali, 2007, pp. 20-21).
These activities are intended to develop and strengthen learners’ skills rather than
merely fill their minds with information, but teachers are not always provided with
sufficient practical guidance on how to achieve this transition.

The problem of assessment is another major difficulty, as current assessment practices
remain largely traditional and are not fully consistent with the competency-based
approach. Philippe Perrenoud states that “it is easier to assess students’ knowledge than
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their competencies, because assessing the latter requires examining them through
complex tasks, which opens the door to disagreement” (Perrenoud, n.d., p. 24).
Therefore, if the competency-based approach is to be effectively implemented,
assessment must move beyond the evaluation of knowledge alone toward the
assessment of skills and abilities. This shift is necessary to improve learners’
performance and strengthen their language learning. Examinations should therefore
assess skills such as deduction, analysis, commenting, comparison, discussion, and the
expression of opinions. Open-ended questions that allow for multiple possible answers
should be favored over closed questions requiring a single predetermined answer, as
well as over leading questions in which the teacher provides or strongly suggests the
expected answer.

Assessment should not be restricted to conventional examinations. Students should also
be required to complete tasks and projects outside the classroom, with appropriate
follow-up and monitoring. Assessment should provide a comprehensive and accurate
description of learners’ performance, identifying their strengths and weaknesses and
suggesting appropriate ways of addressing areas that require improvement.

Conclusion:
At the end of this study, the following conclusions can be drawn:

Teaching by objectives represents the first generation, whereas the competency-based
approach represents a later generation because it is a practical and applied approach
that complements what was lacking in objectives-based teaching rather than rejecting
it. It can therefore be viewed as a continuation and development of the objectives-based
approach, but with a more realistic and rigorous methodology in which the learner
becomes an active participant rather than a passive recipient, while the teacher assumes
more of a facilitating role than that of a mere transmitter of knowledge.

If objectives-based language teaching is primarily concerned with developing
grammatical competence, the competency-based approach seeks to go beyond this level
by developing communicative competence.

The competency-based approach sought to reduce and reorganize numerous concepts
in order to make them clearer and more practical. The general and specific goals and
objectives of objectives-based teaching are reformulated in the competency-based
approach in terms of skills, abilities, and preparedness. Nevertheless, the competency-
based approach is not free from limitations and shortcomings. The most important is its
excessive emphasis on performance and application at the expense of knowledge. The
extensive demands placed on learners to perform and complete situations, projects, and
classroom activities within the integrated curriculum on which the competency-based
approach relies may therefore make the approach itself subject to criticism and future
reconsideration.
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